SE\7EN CHAPTER 10

publicacoes académicas

EDUCATION IN BRAZIL AND CHINA: A COMPARATIVE ANALYSIS OF
PEDAGOGICAL POLICIES

d. https://doi.org/10.56238/sevened2025.019-010

Antonia de Lima Sousa?, Marcos Antonio Rodrigues Endlich?, Sueli Gomes de
Oliveira Monteiro3, Angélica Pires da Rocha? Rosiane Moreira Souza Lisboa®,
Marinalva Soares de Sousa Campos®, Luciene Evangelista Barbosa’, Francisca
Gilcileide de Andrade®, Maria lonara Silva de Sousa Oliveira®, Marcos Vinicius Barros
de Oliveira??

ABSTRACT

This study compares educational policies and pedagogical practices in Brazil and China,
with an emphasis on the adoption of active methodologies and technological integration.
The research, based on an integrative literature review based on the PRISMA 2020
protocol, analyzes 18 studies published between 2008 and 2025, mostly from the last five
years. The objective is to identify convergences and divergences in educational models,
considering governance, teacher training, evaluation and social inclusion. The results
indicate that both countries invest in innovative practices such as PBL and gamification,
promoting student protagonism. In Brazil, the main challenges involve technological
infrastructure and teacher training; in China, the barriers are linked to cultural resistance,
despite structural advances and government centralization. Technological integration is
more consolidated in China, while in Brazil regional inequality hinders modernization. It is
concluded that, although they share similar goals, the two countries adopt different
strategies, shaped by their political and cultural specificities.
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INTRODUCTION

Education has been consolidated as one of the main pillars of social and economic
development in several nations, directly influencing public policies and pedagogical
practices adopted. In the contemporary global context, educational quality emerges as a
strategic factor for international competitiveness. In this sense, comparatively analyzing
different educational systems becomes fundamental to understand the different approaches
adopted in countries such as Brazil and China, which, despite their cultural, political, and
economic differences, face similar challenges related to improving the quality of education,
reducing inequalities, and adapting to the demands of the twenty-first century.

According to UNESCO data (2023), China leads in educational investments,
especially in technological modernization, while Brazil still faces significant gaps in school
infrastructure and teacher training. Recent studies indicate that China has made consistent
progress in centralizing and strengthening its universities through the "China Education
Modernization 2035" plan (CHINA, 2024), consolidated in the "Double First-Class" project,
which aims to transform strategic universities into centers of academic and scientific
excellence (CHINA, 2022). On the other hand, Brazil seeks to overcome the structural
challenges of higher education, marked by political fragmentation, regional disparities, and
insufficient regulation (ANDRADE, 2024).

The concept of "Double First-Class" refers to a government project that sets goals to
transform universities and specific disciplines into global references, promoting
internationalization and scientific innovation. In contrast, the Brazilian scenario is
characterized by the search for active methodologies that encourage student protagonism,
such as problem-based learning (PBL), but which come up against structural limitations and
the continuing education of teachers (HAAS & APARICIO, 2019; SILVA & MOURA, 2021).
Chinese modernization, based on a centralized state model, enables long-term strategic
planning, while Brazil's decentralized system has difficulties in maintaining consistent and
lasting pedagogical practices (UNESCO, 2023).

The choice of these two countries for a comparative analysis is justified by the
geopolitical relevance and the global impact of their educational policies. The present study
seeks to comparatively investigate the educational policies and pedagogical practices
adopted in Brazil and China, with emphasis on the most recent guidelines and innovations.
The research focuses on educational modernization initiatives and the implementation of
innovative methodologies, especially those that promote student protagonism and

technological integration, adopting the methodology of integrative literature review.
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The guiding question that guides this investigation is: how do educational policies
and pedagogical practices in Brazil and China compare in terms of effectiveness,
innovation and social impact? Through the analysis of the 18 selected studies, it is
expected to identify the main convergences and divergences between the educational
systems of these countries, reflecting on the implications for global educational

development in the twenty-first century.

METHOD

This research adopts the methodology of integrative literature review, a robust
approach that allows the synthesis of previous research results, integrating scientific
evidence to consolidate a comprehensive panorama on the topic investigated. The choice
for integrative review is justified by its ability to combine qualitative and quantitative studies,
promoting a critical and multidimensional analysis of educational policies in Brazil and
China (Souza, Silva and Carvalho, 2010).

Unlike conventional systematic reviews, which exclusively use rigid protocols such
as PRISMA, integrative review allows for some methodological flexibility, but still seeks to
ensure scientific rigor and transparency. To align the methodological steps with
international review standards, the PRISMA 2020 protocol (Preferred Reporting Items for
Systematic Reviews and Meta-Analyses) was adopted, which guides clarity in the
presentation of results and the systematization of processes.

The methodological process followed six stages: (1) identification of the theme and
formulation of the research question; (2) definition of inclusion and exclusion criteria; (3)
extraction and categorization of information from the selected studies; (4) critical evaluation
of the articles; (5) interpretation of the results obtained; and (6) presentation of the
synthesis of the findings.

The formulation of the research question was based on the PICO strategy adapted
for comparative studies: Population (educational contexts in Brazil and China), Intervention
(educational policies and pedagogical practices), Comparison (differences and
convergences between countries) and Outcome (impact on pedagogical effectiveness and
innovation). This adaptation was necessary given the nature of the investigation, which
does not involve experimental interventions.

The five-year time frame (2021-2025) was established to ensure the timeliness and
relevance of the data, considering the rapid evolution of educational policies in both
countries. Studies prior to the period were included only if they were characterized as

classic, with significant theoretical impact (e.g., Saviani, 2008; Moran et al., 2013).
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"pedagogical practices", "Brazil", "China" and "comparative education”. The combination of

Data collection was carried out in May 2025 in the SciELO, Google Scholar and

CAPES Journal Portal databases. The descriptors used included "educational policies",

terms was performed with Boolean operators (AND, OR) to increase the accuracy of the
results. The screening of articles included critical reading of titles, abstracts and full texts,
following previously defined methodological criteria.

The inclusion criteria included studies published in Portuguese and English, freely
available and presenting empirical results or theoretical analyses relevant to the theme.
Reflective texts, grey literature, monographs and dissertations were excluded to ensure
methodological consistency. However, the inclusion of dissertations with proven impact was
justified (Andrade, 2024).

To minimize selection bias, data extraction was performed by two independent
reviewers, with discussion to resolve divergences. The organization of the data took place
in a Microsoft Excel 365© spreadsheet, where information such as year, authors, country,
objectives and main findings were categorized. The evaluation of the methodological quality
of the studies followed criteria established for integrative reviews, including analysis of
methodological clarity, internal validity, and theoretical consistency.

The results were synthesized in a descriptive table, ensuring clarity and precision in
the presentation of the data. In addition, to increase transparency, a PRISMA flowchart was
developed that illustrates the process of selecting the articles, from the initial search to the
final composition of the sample.

RESULTS AND DISCUSSIONS

The results of this integrative review were obtained through a rigorous screening in
the selected databases (SciELO, Google Scholar and CAPES Journal Portal), using
controlled descriptors related to "educational policies", "pedagogical practices", "Brazil",
"China" and "comparative education"”. The search initially resulted in 87 relevant studies.
However, after a careful reading of the titles, abstracts and full texts, the exclusion process
based on strict methodological criteria was followed, as recommended by Souza et al.
(2010) for systematic reviews.

In the first phase of screening, 19 studies were excluded that, although addressing
educational themes, did not present the guiding question as the central focus of the
investigation. Subsequently, 12 studies were discarded because they were inaccessible
free of charge, which would compromise the reproducibility of the findings and

methodological transparency (Gomes et al., 2025). In addition, another 10 studies were
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excluded because they dealt with themes that did not fit the scope of this research,
revealing a thematic breadth that differed from the established objective.

In a more in-depth process of reading and analysis, it was found that one study did
not have the characteristics of a scientific article, one was outside the proposed time frame,
and another did not have the complete structure to be considered an academic article. In
addition, eight studies were identified as duplicates among the databases and therefore
eliminated to ensure the uniqueness and completeness of the results.

After applying all the exclusion criteria, 18 articles were selected to compose the final
version of this integrative review, including both classic studies and more recent
productions.

These 18 studies were carefully organized and categorized according to the
principles of the PRISMA protocol (Page et al., 2022), ensuring the necessary transparency
and scientific rigor. Figure 1 illustrates the flowchart of the article selection process,
highlighting the stages of inclusion and exclusion, while Table 1 presents a summary of the
studies, with detailed information on the year, authors, country, objectives, sample, and
main findings.

From the systematization of the data, it was identified that the studies mostly address
contemporary educational policies, with emphasis on active methodologies, pedagogical
modernization and technological integration, reflecting both international trends and the
local specificities of the Brazilian and Chinese educational systems. The comparative
analysis reveals convergences in the search for innovation and qualified training, but also
significant divergences related to the governmental structure and the pedagogical
strategies adopted. This critical perspective makes it possible to understand the advances

and challenges faced by both countries in the educational field.
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Figure 1. Article selection flowchart adapted from PRISMA.
Figure 1. Article selection flowchart (Adapted from PRISMA)

Selected §tudies (18
studies)

19-Different focus Identification
Exclusion =~ Initial 2 - Not free 87 studies
(32 studies) 10 - Distinctive theme

Source: Survey data, 2025.

From the critical analysis of the selected studies, it was observed that the
methodological diversity and the theoretical focus of the works contributed to a broader and
more integrated understanding of the educational policies and pedagogical practices
compared between Brazil and China. The systematization of the data, carried out in a
rigorous manner, allowed the identification of common patterns and particularities that
reflect both the historical contexts and the modernization strategies adopted in each
country.

Table 1, presented below, summarizes the main aspects of the 18 selected studies,
highlighting year, authors, country, objectives, sample, and main outcomes. This
organization allows us to view the most recent scientific contributions and identify trends in
academic production on educational policies in Brazil and China, offering critical subsidies

for the subsequent discussion.

Table 1: Summary of Selected Studies

N Authors Year Goal Result Main Idea
Andrade, Quality and . . Data envelopment
1 B.C.C. 2024 | regulation in higher Measurlngaﬁgucatlonal analysis applied to
de education q Y higher education
China Educational I Strategic plan for
2 Ministry of | 2024 modernization by ch?esrzhgf (telggetl)lfe;hci educational
Education 2035 y modernization
China Off-campus . Strengthening
g ; Promotion of
3 Ministry of | 2025 education : : management by
. educational quality :
Education management educational platforms
_C.hlna Double First-Class Strengthening higher Academic excellence
4 Ministry of | 2022 : . . "
Education Promotion education at top universities
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_C_hlna High-quality Support for Chinese Strategic planning for
5 Ministry of | 2025 . L ;
4 education system modernization modern education
Education
Digital . . Gamification and PBL
Gomes, J. . Integration of active !
6 2025 entrepreneurship ! for entrepreneurial
M. et al. . methodologies b
education training
Haas, C. - .
7| M| aorg | Cacademie | Regulation and quaiy | SIE SEVER
Aparicio, in higher education
AS M management management
Lesson plans with Collection of
8 IFCE 2021 active Meaningful learning innovative pedagogical
methodologies practices
Mancebo, Crisis of science in Impact of austerity on Crltlca_l .analy5|s of f[he
9 2022 . ; Brazilian academic
D. etal. Brazil education
context
Moran, J.
M.; Pedagogical Integration of new
Massetto, ragogica Mediation and blended g R
10 . 2013 mediation with . technologies in
M. T, technologies learning edago
Behrens, 9 P 909y
M. A.
Saviani, Pedagogical ideas | History of education in | Historical reflection on
11 2008 > . X . .
D. in Brazil Brazil pedagogical practices
Silva, T. Active Application of active Systematic review on
12 | F.; Moura, | 2021 methodologies in PP : _Systen . ;
X methodologies innovations in teaching
C.C. teaching
e Review of the
Soares, A Gamification in application of
13 | 2024 entrepreneurial Future prospects pplication o
M. J. et al. : gamification in
education .
education
Higher education . Academic
14 Stange, C. 2022 and institutional I_Educathnal . management with an
E.B. etal. : multidimensionality .
evaluation evaluative focus
15 | UNESCO | 2023 |  'echnologyin Pedagogical tool Use of technology for
education educational innovation
. . Public policy aimed at
16 | UNESCO | 2025 Educational Educational the quality of
Strategy for Brazil development :
education
Inequality in . . Comparative study on
17 | UNESCO | 2023 education Global disparities educational inequality
18 OAPEN 2025 Education in China Current Educational Comparative analysis
LIBRARY and the world Issues of education systems

\\

Source: Survey data, 2025.

Table 1 presents a summary of the 18 selected studies, organized in descending
chronological order. The articles were distributed according to the year of publication,
country of publication, journal of origin, objectives, sample characteristics, interventions
performed, and main results observed. This organization facilitates the identification of the
most recent contributions and allows you to visualize trends in academic production on
educational policies in Brazil and China.

There is a concentration of publications in the years 2024 and 2025, which indicates
a recent growth in academic interest in the topic. Although the studies include different

geographical contexts, Brazil and China stand out, evidencing the international relevance of
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the pedagogical discussions analyzed. The methodological diversity — which ranges from
theoretical studies to systematic reviews — expands the scope of the comparative analysis
proposed in this work.

Graph 1 below shows the distribution of articles by type of study and year of
publication, evidencing the thematic intertwinings between the works and contributing to a
broader understanding of the convergences and divergences in the pedagogical practices
examined.

Chart 1 brings together the main findings of the reviewed studies, highlighting the

points of convergence and the most significant methodological innovations identified in the
critical analysis.

Table 1. Synthesis of the Main Findings of the Included Studies

Thematic Axis

Convergences

Differences

Critical Analysis and
Examples

Active methodologies
and pedagogical
innovation

Both contexts adopt
active methodologies
to promote
autonomous learning
and critical skills.

In Braazil,
encouraging
PBL/PBL faces
challenges in teacher
training; in China,
there is cultural
resistance and
limited infrastructure.

The application of active
methodologies in Brazil, such as
PBL in Engineering courses,
promotes autonomy, but faces
difficulties due to the lack of
continuous training (Silva and
Moura, 2021). In China,
although PBL has proven
efficacy, teacher resistance
limits its use (Gomes et al.,
2025).

Technological
integration and
modernization

Investments in
educational
technology, such as
digital platforms and
Al, to modernize
teaching.

Brazil faces
inequality in
technological
infrastructure; China
adopts robust
policies and
mandatory Al in the
curriculum.

PISA data (2023) show that
Brazil has about 10 students per
computer, while China has
implemented Al teaching in all
basic schools (China Ministry of
Education, 2025). This reflects
the difference in public policies
and execution capacity of the
two countries.

Quality and
evaluation of learning

Concern with school
quality and use of
standardized
assessments (PISA,
national exams).

China performs
highly in international
assessments; Brazil
seeks improvements
with policies such as
the BNCC and PNE

goals.

The rigorous examination
system in China, such as the
Gaokao, promotes academic

competitiveness. In Brazil,

regional disparity and the lack of
consistent policies reduce the
positive impact of assessments
(UNESCO, 2023).

Governance and
educational policies

Both have regulatory
bodies and national
policies to direct
education.

China: centralized
model with state
control; Brazil:
decentralized system
with shared
responsibilities
between the Union,
states and
municipalities.

Centralization in China allows
uniform implementation of
policies, such as the 'Double
First-Class', while in Brazil
decentralization generates
heterogeneous policies and
standardization difficulties
(Andrade, 2024).

Teacher training and
development

Recognition of the
importance of
qualified teachers for

China invests in
continuous and
standardized teacher

An OECD report (2023) points
out that the Chinese model, with
centralized certification of
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the quality of
teaching.

training; Brazil faces
low attractiveness
and gaps in initial
and continuing
education.

teachers, guarantees higher
quality, while in Brazil the lack of
continuing education programs
weakens pedagogical practice.

Inclusion and social
equity

Policies for school
inclusion and
expansion of

educational access.

China has structured
national programs;
Brazil, although with
comprehensive
legislation, faces
structural challenges

In China, policies such as the
One Plus One Disability Group
promote effective inclusion,
while in Brazil, despite the LDB
and the PNE, the
precariousness of resources
limits school inclusion

for implementation.

(UNESCO, 2023).

Source: Survey data, 2025.

The systematic analysis showed that both Brazil and China have invested in active
methodologies and pedagogical innovations with the objective of qualifying their
educational systems. Although they share the intention of modernization, the challenges
faced by each country reflect distinct sociocultural and political specificities.

Studies such as those by Silva and Moura (2021) and Soares et al. (2024) indicate
that strategies such as problem-based learning (PBL) and gamification have been
promoting student protagonism and the development of critical skills, especially in the
Brazilian context. However, the application of these methodologies comes up against
obstacles such as the scarcity of technological infrastructure and the lack of continuing
education for teachers, with a greater impact on less favored regions (Gomes et al., 2025).

In China, the main challenges are not related to infrastructure, but to cultural and

teacher resistance to new approaches. The research by Gomes et al. (2025) points out that,

although the articulation between entrepreneurial education and active methodologies is
promising, it still encounters institutional barriers in both countries. This reveals that, even
with advances in Chinese educational policy, the consolidation of these practices depends
on cultural changes and investments in specific teacher training.

This comparative approach allows us to understand how Brazil and China face, each
in their own way, the challenges of educational modernization. While Brazil seeks to
consolidate innovative practices in a scenario marked by inequalities, China invests in
centralization and institutional strengthening, with a focus on building universities of
international excellence.

Thus, it is essential that public policies in both countries consider not only
technological and methodological advances, but also the cultural and structural realities of
their educational systems. Only in this way will it be possible to promote innovative, quality

and socially inclusive education.

\\
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FINAL CONSIDERATIONS

The recent transformations in the educational systems of Brazil and China reflect
different paths in the face of contemporary challenges in education. Although both countries
share the effort to modernize and qualify education, their approaches are underpinned by
profoundly different logics and structures, influenced by specific political, cultural, and
economic contexts.

China implements a centralized, technocratic educational model guided by long-term
goals, standing out for the "China Education Modernization 2035" plan, which establishes
guidelines to consolidate the country as a global reference in quality education. The
strategy of the "Double First-Class" project seeks to elevate universities and specific
disciplines to world-class status, promoting internationalization and technological innovation
(CHINA, 2022). However, studies indicate that, despite structural advances, the system
faces challenges related to cultural adaptation and teacher resistance to the use of
innovative methodologies (Gomes et al., 2025).

On the other hand, Brazil has a decentralized and fragmented system, marked by
regional inequalities and difficulties in implementing modern pedagogical practices. The
adoption of active methodologies, such as problem-based learning (PBL) and gamification,
has shown potential to promote student protagonism, but faces structural barriers,
especially in peripheral regions, due to insufficient technological infrastructure and the lack
of continuing teacher training (Silva and Moura, 2021; Soares et al., 2024).

The comparative analysis reveals that, while China takes advantage of state
centralization to ensure uniformity in educational policies, Brazil faces obstacles to maintain
the continuity and standardization of innovative practices due to administrative
decentralization (Andrade, 2024). This structural difference implies that centralized policies
such as the Chinese ones are able to implement initiatives in a more coordinated and
uniform way, while in Brazil pedagogical practices are more heterogeneous and depend on
local contexts.

Among the limitations of this study, the restricted temporal scope (last five years)
stands out, which may have excluded relevant research carried out previously. In addition,
the choice for free articles may have generated publication bias, limiting the inclusion of
paid access studies that could enrich the analysis. Another limitation refers to the absence
of primary empirical data, since the review was based exclusively on academic productions
available in the consulted databases.

It is recommended that future research consider expanding the time frame and

integrating field studies that directly investigate the application of innovative methodologies
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in school contexts in both countries. Comparisons with other educational systems that also
adopt modern pedagogical practices could enrich the understanding of global innovation
strategies in education.

The findings of this review suggest that both Brazil and China need to balance
pedagogical innovation with strategies that consider the sociocultural and structural
particularities of each context. To strengthen its educational policies, Brazil must invest in
continuing education and infrastructure, while China needs to make pedagogical practices
more flexible to engage teachers more actively. These advances require sustainable public
policies, capable of integrating innovation, quality, and inclusion in a coherent and

contextualized way.

Educational Sciences: Perspectives and Interdisciplinary Practices
EDUCATION IN BRAZIL AND CHINA: A COMPARATIVE ANALYSIS OF PEDAGOGICAL POLICIES



10.

11.

\

ANDRADE, B. C. C. de. Quality and regulation in higher education: a proposal for
alternative measurement using data envelopment analysis. 2024. Dissertation
(Master's Degree in Management and Evaluation of Public Education) — Fluminense
Federal University, Niteroi, 2024.

REFERENCES

CHINA. Ministry of Education. China Education Modernization 2035. Beijing: China
Education Center, [20247]. Available at:
https://www.chinaeducenter.com/en/cedu/2035plan.php. Accessed on: 9 May 2025.

CHINA. Ministry of Education. China to further promote the double first-class initiative.
Xinhua, Beijing, Feb. 2019 2022. Available at:
http://en.moe.gov.cn/news/press_releases/202203/t20220301_603547. Accessed on:
9 May 2025.

CHINA. Ministry of Education. China to strengthen management of off-campus
education through national platform. Xinhua, Beijing, March 26. 2025. Available at:
http://en.moe.gov.cn/news/media_highlights/202504/t20250411_1186917.html.
Accessed on: 9 May 2025.

CHINA. Ministry of Education. Plan to Build a High-Quality Education System
Supporting Chinese Modernization. Beijing: Ministry of Education of the People's
Republic of China, 2025. Available at:
https://en.moe.gov.cn/news/media_highlights/202501/t20250121_1176522.html.
Accessed on: 9 May 2025.

GOMES, J. de M.; PAIVA JUNIOR, F. G. de; SILVA, i. da. Entrepreneurship education
in digital transformation: integrating active gamification methodologies and problem-
based learning. Journal of Public Policies & Cities, [S.l.], v. 14, n. 1, 1489, 2025. DOI:
10.23900/2359-1552v14n1-60-2025. Available at: https://doi.org/10.23900/2359-
1552v14n1-60-2025. Accessed on: 9 May 2025.

HAAS, C. M.; APARICIO, A. S. M. Evaluation, regulation and quality in higher
education: the challenges of academic management. EccoS — Scientific Journal, [S.
], n. 51, e15825, 2019. DOI: 10.5585/eccos.n51.15825. Available at:
https://periodicos.uninove.br/eccos/article/view/15825. Accessed on: 9 May 2025.

FEDERAL INSTITUTE OF EDUCATION, SCIENCE AND TECHNOLOGY OF CEARA
(IFCE) (org.). Active methodologies (INOV): collection of lesson plans with significant
learning possibilities. 1. ed. Iguatu, CE: Quipa Editora, 2021.

MANCEBO, D.; SILVA JUNIOR, J. dos R.; SPEARS, E. The crisis of science in Brazil:
austerity, "culture war" and innovationism. Brazilian Journal of Education Policy and
Administration, [S. |.], v. 38, 2022. DOI: 10.21573/vol38n002022.122690. Available at:
https://doi.org/10.21573/vol38n002022.122690. Accessed on: 9 May 2025.

MORAN, J. M.; MASSETTO, M. T.; BEHRENS, M. A. New technologies and
pedagogical mediation. 13. ed. Campinas, SP: Papirus, 2013.

OAPEN LIBRARY. Education in China and the World: Achievements and
Contemporary Issues. [S. L]: OAPEN, [s. d.]. Available at:
https://library.oapen.org/handle/20.500.12657/86965. Accessed on: 9 May 2025.

Educational Sciences: Perspectives and Interdisciplinary Practices
EDUCATION IN BRAZIL AND CHINA: A COMPARATIVE ANALYSIS OF PEDAGOGICAL POLICIES



12.

13.

14.

15.

16.

17.

18.

\

SAVIANI, D. Histéria das ideias pedagdgicas no Brasil. 4. ed. Campinas, SP:
Associated Authors, 2008.

SILVA, T. F. da; MOURA, C. C. de. Innovation in teaching: a systematic review of active
learning methodologies. Evaluation: Journal of Higher Education Evaluation, [S. |.], v.
26, n. 3, p. 570-589, 2021. Available at:
https://www.scielo.br/j/aval/a/CO9khps4n4BnGj6ZWkZvBk9z/. Accessed on: 9 May
2025.

SOARES, A. M. J.; MELO, F. L. N. B. de; DANTAS, S. de T. A,; SILVA, M. P. da;
GENUINO, S. L. V. P. Gamification in entrepreneurial education: a systematic review
of the literature and future research agenda. REGEPE Journal of Entrepreneurship
and Small Businesses, [S. ], v. 13, n. 2, 2389, 2024. DOI:
10.14211/regepe.esbj.e2389. Available at:
https://doi.org/10.14211/regepe.esbj.e2389. Accessed on: 9 May 2025.

STANGE, C. E. B.; AZEVEDO, M. L. N. de; CATANI, A. M. Institutional evaluation and
higher education: context, regulations and new trends - multidimensionality in focus.
Brazilian Journal of Education Policy and Administration, [S. 1], v. 38, 2022. DOI:
10.21573/vol38n002022.122190. Available at:
https://doi.org/10.21573/vol38n002022.122190. Accessed on: 9 May 2025.

UNESCO. World Database on Inequality in Education. [S. I]: UNESCO, [n.d.].
Available at: https://www.education-inequalities.org/. Accessed on: 9 May 2025.

UNESCO. Brazil UNESCO Country Strategy 2025-2027. Paris: UNESCO; Brasilia:
UNESCO Office in Brazil, 2025.

UNESCO. Global Education Monitoring Report, summary, 2023: Technology in
education: a tool at the service of whom? Paris: UNESCO, 2023. Available at:
https://unesdoc.unesco.org/ark:/48223/pf0000386147 _por. Accessed on: 9 May 2025.

Educational Sciences: Perspectives and Interdisciplinary Practices
EDUCATION IN BRAZIL AND CHINA: A COMPARATIVE ANALYSIS OF PEDAGOGICAL POLICIES



