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ABSTRACT 

The work aims to understand the meanings attributed 

by a Geography professor who participated in the 

Pibid-UFSCar between 2010-2011. The research uses 

a qualitative approach and data collection through 

semi-structured interviews. In the interview, the 

graduate showed activities that he participated and the 

legacy obtained for his career. The respondent 

commented on their respective participations as a 

student and observer of the planning and practices 

developed at the school as a Pibid scholarship. We also 

tried to understand if the collaborative training 

between university and school allowed the graduate to 

perceive the challenges and interferences present in 

daily school life and that limit professional autonomy. 

Through Content Analysis, categories emerged such 

as: interdisciplinarity, curriculum and dispute, 

planning and school diagnosis. We also noticed cases 

in which Pibid acted as an inducer of research in 

education.  

 

Keywords: Teacher Education, GDP, Planning.

 

1 INTRODUCTION 

This work promoted a research in the area of the initial formation of a professor of the Geography 

course at the Federal University of São Carlos campus Sorocaba-SP. The teacher trained in the Geography 

course was a scholarship holder of the PIBIB Institutional Initiation Teaching Scholarship Program, created 

by the Ministry of Education at the time of Minister Fernando Haddad in the Lula II Government. This 

program is a public policy to encourage and induce the training of teachers in Brazil who have historically 

accumulated educational problems. 

The initial training of teachers is one of the existing problems in Brazilian formal education. Thus,  

we studied the model of shared formation that involves the institutional relationship between university and 

school. 

It is through shared training between university and school that it is currently possible to give new 

formats to teacher training curricula that begin to address more practices beyond the walls of the university. 

Based on these new possibilities, with a public policy to encourage initial training, the partnerships 

between school and university provided undergraduate students with greater opportunities to get to know 

the reality of the schools and the professional performance they chose. 
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2 OUTLINE OF THE RESEARCH PROBLEM 

Teacher training is a major challenge and the training of licensure courses needs to promote a close 

relationship with basic education schools. This proximity is important so that students can get to know the 

school routine as well as the existing problems and challenges. 

Overcoming this challenge occurs, basically, through supervised and mandatory internships, but the 

school-university relationship still occurs in a discreet way, except for the cases of teachers and researchers 

who focus on basic education and the training of students. teachers. 

However, with the creation of the PIBID, the school-university relationship started to happen in a 

more intense way, allowing the students of the licenciatura courses, together with the university professors, 

to have greater contact with the basic education schools, thus enriching the training processes of degrees. 

the training of teachers was happening in that new phase of the licentiates; something that involved the so-

called shared education and which, since Minister Fernando Haddad, began to have a permanent public 

policy, applied to the initial training of teachers and the professional development of teachers. 

Another issue that needed to be understood was the impact of this public policy on basic education 

schools, that is, how already trained teachers and the school community participated in the projects and 

subprojects carried out by the school-university partnerships. 

We therefore thought of analyzing and understanding the process of training Geography teachers 

who participated in the Teaching Initiation Program (PIBID) of the Federal University of São Carlos , 

Sorocaba campus , in addition to understanding the functioning of school-university partnerships, as well 

as the course Degree in Geography at UFSCar-Sorocaba. We seek to understand the perception of former 

PIBID-Geography scholarship students who now work as professionals in basic education. It is therefore 

an ex post facto case study. 

 

3 JUSTIFICATION 

The PIBID works as an aid in the initial training of teachers. It enables students, university 

professors and basic education teachers to work together in promoting and implementing projects in 

schools. 

At the time of the research, there were several very diversified projects and subprojects. There were 

pedagogical activities, scientific experiments, field work with monitoring visits to the university, science 

fairs in schools, reading workshops,  mockup, photography, filming workshops, etc. 

Therefore, having researched the functioning, structure and management of this program and its 

subprojects was important to understand this new public policy of training and valuing the teaching 

profession, as well as the planning disputes between the actors involved in the basis of public policy. Power 

and ego disputes between university and school and agents. Who studies and who is studied. 

Therefore, overcoming the wall of strangeness between an enchanted palace of free and autonomous 

knowledge versus the prison of the State and Municipal Departments of Education was a curious fact to 
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see. He always asked whether, in addition to the contents of subjects and science workshops and fairs, 

apprentices to teachers perceived the disputes between the fields of power and the formation of hierarchies 

of domination between the various positions and functions. My hypothesis was that none of the PIBIDs 

would teach. In this pedagogical-administrative transversality, the learner to teacher would only learn by 

suffering in the skin when they started working and faced the phases of Huberman 's teacher development 

. 

Therefore, we hope that this research will be a relevant factor in PIBID studies and generate 

new subsidies that can support public policies for teacher training and appreciation, in 

addition to understanding their processes, as well as the ex post facto contributions of those 

involved. 
 

4 THEORETICAL AND METHODOLOGICAL FRAMEWORK . 

Basic education and teaching in Brazil have a history of professional devaluation over time. Career 

regulation did not always exist, and local elites built a culture of disrepute, making a counterpoint to 

bachelor's careers. Before the new LDB of 1996, which now requires teacher training exclusively through 

higher education, teacher training in the initial grades, for example, took place through intermediate-level 

courses and did not require university education. Regarding the first regulation of the teaching profession, 

there are reports that the first decree would have been created in 1940, as shown below: 

 

The teaching profession was regulated through Decree number 2028 of 1940, which 

determined that all educational establishments register and sign the professional portfolios of 

teachers, thus legitimizing their professionalization. From then on, the activity was regulated 

through professional registration at the Ministry of Labor (FERREIRA 1998 apud COSTA, 

2012). 
 

Even with the attempts to regulate and demand higher education for teachers, the devaluation and 

lack of prestige continued to hamper the interest of young people in teaching degree courses. 

It is in this sense that the governmental emergency emerged in the area of teacher training and, in 

this first decade of the 21st century, there was the creation by the federal government of public policies that 

can value the teaching profession, in addition to initial training courses, but the neoliberal demands and, 

more recently, self-styled anarcho -capitalists from the Austrian School of Economics, try to deregulate 

professional practice in the sense of forming more professional reserve army and lowering teachers' salaries. 

If the profession is deregulated, anyone can teach, and then the reserve army is formed that works for ever 

lower wages. The discourse is that education should be free, unlike the positivist institutionalists who 

believe that quality lies in the regulation and selection of the best, thus paying higher salaries for teachers 

trained to be teachers, as are doctors, engineers and lawyers. 

In this way, the Institutional Program for Scholarships for Initial Teaching (PIBID) was instituted, 

which is a relatively new program and was created by the Ministry of Education in 2007, but started to 

function effectively in 2009. 
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The administration and coordination of PIBID are the responsibility of CAPES, which even before 

the creation of this program was already active in granting scholarships and improving higher-level 

personnel. The operation of the program grants scholarships to undergraduate students so that, together 

with their teachers, they develop projects with didactic activities in partnership with state, municipal and 

federal schools. 

This program allows students in the initial training process to have the opportunity to work with the 

school reality and make readings and interpretations of the country's educational routine and avoid the 

dichotomy between theory and practice, leading them to understand that the production of knowledge 

through school work. 

According to Freitas (2010, p.09), “[...] the articulation between initiation to teaching and continuing 

education of teachers is, today, a demand of PIBID and the public school itself”. 

The projects in which students and teachers participate and elaborate, enable forms of intervention 

and shared learning between the university and the practical educational world. Licentiate models prior to 

PIBID did not contemplate shared training throughout the training. 

This can all serve as fundamental elements for the training of professionals who will work in 

teaching in the future, in addition to school reflection by already trained teachers, enabling mechanisms for 

better professional development and reflection on practices. Actions of this type are important and 

advantageous for teacher training. 

According to Prado (2010, p.25), “[...] the collective work and continuous professional integration 

is also important. It needs to be supported with study, with reflection on practice, and more: the whole 

community needs to investigate issues relevant to the community itself. This is what helps, collaborates, 

builds new possibilities for working together. ” 

In this sense, professional teacher development is important for already trained teachers who work 

in basic education and depend on various issues, contexts and opportunities that arise either in the internal 

work environment, as in the school itself, or from external factors arising from policies public institutions 

such as PIBID and possible partnerships with universities. The excerpt below shows a little more about 

these factors and possibilities that arise in the lives of teachers that serve as a form of support in teaching 

professional development: 

 

The teaching career is configured as a process of ongoing training and personal and 

professional development of the adult-teacher, which includes not only the knowledge and 

skills that he or she builds in training, but also the person he is, with all his beliefs, 

idiosyncrasies and life history, and the context in which the teaching activity is carried out ( 

Hargreaves & Fulla , 1992 apud Gonçalves 2009). 

 

Regarding the variables that have always hindered the training and professional development of 

Brazilian basic education teachers, the installation of a culture of devaluation of public schools and the 

exercise of teaching stands out. Therefore, an educational policy such as PIBID is extremely important, as 
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it is concerned with acting  in improving the quality of education from its base to the training of teachers, 

also enabling the inclusion of teachers already trained so that they have the opportunity to acquire new 

motivations in their work and in their professional development and teaching improvement. 

A policy such as PIBID makes it possible to invest in the quality and professional development of 

teachers who already work in basic education. Furthermore, it can promote higher quality education, initial 

and continuing teacher training and professional development. 

 

5 THE FUNCTIONING OF PIBID: SCHOOL-UNIVERSITY RELATIONSHIP 

At the time of the research, all areas were covered by PIBID notices: Degrees in Letters, 

Mathematics, Geography, Philosophy, Sociology, History, Physics, Chemistry, Biology, Science Teaching, 

Physical Education, Arts Education. 

This program is well recognized due to its importance by the community involved, whose impacts 

tend to be extremely positive. The initial problems tend to be peculiar, while the basic education schools 

and their respective directorates also have their internal logics, hierarchies, rules and functionings. 

However, any impact between inter-institutional relations serves as teaching learning for the teacher 

training process. 

Among the impacts generated by the implementation of PIBID in schools and teaching courses, 

perhaps one of them is in the training curricula, which started to act and develop more activities in the 

practical field of teacher training, whose students can have more contact with the schools, that is, it goes 

beyond the traditional supervised internship. 

With more experience lived in schools and in the development of projects during training, future 

teachers know more contexts, realities and diversities of schools and communities. 

It is possible that there will be changes in the school culture itself, which would acquire a new 

perspective for the future, as basic education students may be more and better interested in the contents and 

want to know the university, the new ways of learning, all based on the projects , subprojects and activities 

of a more practical nature. 

Therefore, currently, with the return on investments at the time of the PIBID (2007-2009), federal 

intervention in state and municipal education systems was carried out with the purpose of valuing the 

training of teachers and the teaching profession. 

 PIBID contributes to strengthening and enriching the pedagogical work that public schools have 

been developing in the country and is a way of creating greater contributions from the university to basic 

education, which go beyond the pure and traditional creation of school content, such as textbooks. . 

Therefore, the idea is to work on teacher training beyond the mandatory curriculum, that is, students 

must also know the school and the reality they will have to live with before graduation. 

This training model enables more practices in the face of reality and everyday school life. 

Prospective teachers can understand the context and world of teaching work as well as the context of action. 
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Therefore, the student is encouraged from the beginning of university studies to get to know the schools, in 

order to feel the work environments that they will have to act. 

The basic education teacher who already works at the school also guides students in the training 

process and not only university professors. It is a joint effort, as the basic education teacher better 

understands the reality of the school in which he works and its daily problems. It is the basic education 

teacher who also knows the application of contents according to the profile of each class, age group, in 

short, details, contexts and disputes that go beyond the learning taught in university benches, as it is a 

training that involves all the world of teaching work. 

The methodological and didactic possibilities of each area of knowledge apply in different ways to 

different audiences, and this type of variable is difficult to assimilate and depends on undergraduate students 

knowing different points of view of the university. 

PIBID makes it possible for a basic education teacher, a university professor and a degree student 

to dialogue around these issues that generate training and a more complete professional interpretation for 

future teachers. 

In this way, the bridge promoted between university and school, the training of new teachers, the 

teaching of specific contents, will have more chances of being applied and understood, as there is a dialogue 

between the various people involved. 

The involvement of basic education students is also a valuable possibility in the projects 

implemented , as it can generate motivation and interest in the areas worked and in scientific, technological 

knowledge and in social, economic and political issues. It is also possible to attract more young people to 

become future undergraduate students who start to convey an idea of greater appreciation. 

Degrees are courses that need to attract new people interested in the causes of education and the 

introduction of a permanent public policy, as is the case of PIBID, it is possible to create the inverse culture 

of the current one, in which the teaching of basic education is more valued in the sense of professional 

status. 
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6 SOME AUTHORS AND RESEARCH 

Table 1 . Articles and research on pibid 
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Table 1. Articles and research on PIBID SOURCE: PERIODICOS CAPES. 

 

Regarding methodologies, Table 1 shows that the articles published at that time used questionnaires 

to students, interviews, description of subprojects, dialectical analysis of power and forces that coexist in 

school daily life. Other methodologies also involved analysis of narratives in portfolios, descriptive 

qualitative studies, theoretical studies and teaching learning. It also conducts exploratory-descriptive 

qualitative research Descriptive Textual Analysis of recorded ATD interviews. 

The results found were presentations of some subprojects such as : ethnic-racial relations, science 

projects, forces of power, hegemony and against hegemony, on the role of the mathematics teacher to go 

beyond mathematics at school, oppression and exclusion at school, discoveries teacher, beginning teacher, 

professional development, reality shock of beginning teachers, contributions from PIBID, school routine, 

student essays, ethnographic research, anxieties and fears of teachers and students. It was also found 

inseparability in higher education between teaching research and extension. 

Regarding the conclusions, Table 1 shows and discusses the conceptions of school knowledge and 

intercultural perspectives. Teaching knowledge. Emancipatory perspective. Knowledge produced in and by 

the school. Multiple knowledge and multiple relationships and training instances. University-School 

relationship and power relations. The PIBID as an inducing policy in teacher training. Investigate and 

analyze strategies and concepts of research and extension teaching experiences. 
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Table 2 . ANPED meetings 

SOURCE: ANPED 
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- Concern about 

the role of 

research as a 
subsidy for 

public policies 

for initial, 
professional and 

teaching staff 

training 

teaching practice 

- training in 
service 

-Notes for the 

importance of an 
initial training 

that really 

contributes to the 
teaching 

practice. 

-Precariousness 
of the occasional 

teacher's work 

-Research focus 
on teacher 

identity 

formation 
- Concern about 

the distance 

between 
discourses of 

teacher 

appreciation 
(educational 

reforms) and 

practice. 
-Importance of 

incorporating 

new 
technologies into 

teaching practice 

 

Use of technologies in 

training: Teachers and 

students ( computer age). 
Professionalization: 

PIBID and educational 

residency. 
Need to strengthen 

research in teacher 

education – research 

grant. 

Economic, social inequalities 

of gender and race; 

Strengthening Education in 
the North and Northeast 

regions;  Reaffirmation of the 

Association's commitment to 
social change; National 

Conference on Human 

Rights; LGBT movements 

State Educational Policies for 

Continuing Education (Pro-

literacy and PNAIC); 
Legitimation of 

studies/research on 

professional constitution; 
Questioning Curriculum: 

Bachelor x Licentiate 

(intermittent); Local cultures 

of study/ research 
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Mapping of Lattes Curriculum, Quality of Pedagogy Courses, Teacher Professionalization Continuing 

Education. 

Among other methods used are  qualitative research, document analysis, observation, 

questionnaires, case studies, document analysis, training research. 

 

7 DIALOGUE WITH A FORMER GEOGRAPHY TEACHER PIBIDIAN 

The conversation was between me and a Geography Professor, a former student of the Geography 

course at the Federal University of São Carlos, Sorocaba-SP campus , who did not want to be identified 

here. The interview was carried out on July 7, 2015. The interviewed professor was one of the first grantees 

of the PIBID program at the university, so he saw everything from the beginning, he saw the program being 

born on campus and in Brazil, with its implementation problems and its virtues. 

I will describe here the interview with the Geography teacher, which revealed the local difficulties 

and the school-family relationship, school community, etc. the interviewee says: 

 

“[...] so we investigated the relationship with the family, things like that, then this project 

to create an application number, it was already the second part of Pibid that was related to 

the application of the project. ” 

 

This application project mentioned was carried out by Pibid students so that they could get to know 

the reality of the school community, it was a kind of diagnosis. 

This research was qualitative, through sampling and questionnaires. 

I also asked about professional difficulties, but the answer was as follows: 

 

“[...] no !... about the school community... the family-teacher and management relationship... 

more or less... what the school community was like... it was more to introduce, right... 

introduce students to school...” 

 

And I insisted: - and this part that you  did, does it bring any learning to your work? 

 

“[...] yes... we work on this issue of knowledge .. getting to know the school and getting to 

know its students.. this is very important.. if every school I go to has to know who the people 

are who they are managing.. who are the families that are in the schools and getting to know 

the students... so... there were people who had, the greatest learning I had was this. Knowing 

that each school is different from the other.” 

 

“[...] I diagnose... study this reality... in this case, the reality I work in... is different from the 

public school... but even so, you need to know who it is... there is a school where I work. .. 

that students are more religious... they are more religious... there are students who are more 

liberal... so you also need to know who you are... so you can behave like a teacher... then  you 

kick the ball out of there!” 

 

The professor also clarified that he participated in all the planning of Pibid projects , that university 

professors were very open and even allowed the participation of professors from state schools to participate 

as well. That was one of my concerns in the research, whether the university wasn't arrogantly imposing 

the projects from the top down. But, according to this teacher interviewed, there was an opening for 
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participation. According to another interview I did, there is a case report of a school that was expelled from 

the program and that there was a big mess in the planning. However, since Pibid was in the implementation 

phase, according to this same interviewed professor, chaos was normal and served as an initial planning 

phase. I asked him if it would be the brainstorm phase and he agreed. The fact is that, for this Geography 

teacher who participated in this interview, Pibid served to learn about the creation of Projects at School. 

See the excerpts below: 

 

“[...] we took a part at the beginning of everything from Pibid ... so it was chaos, right!... 

then, there was a planning chaos... on the part of the UFSCar faculty, right? ... and even 

understand what Pibid was .. because even the teachers themselves didn't know.” 

 

“[...] we were the first group of Pibid , so we... we there and everyone was learning, teachers 

and students... and the school too... so, the first part,  it was the study of reality that lasted, in 

fact it was in three parts, this first one was the study of reality, where all groups researched 

the school... studied the reality of the school... each one with a theme... the curriculum, the 

other was... the other was about... teaching difficulties... mine was the school community... 

that was in the first six months... then I had to make a presentation to the rest of the class. .. 

which was a very long presentation... almost three hours... and from there they understood 

that the presentation should be timed... my group gave forty minutes... but there were 07 

groups... so it was the meeting was very long... from then on, it was... started to organize... 

then in the second moment there was a new separation that was the didactic separation that 

started to work... the teaching part really began... undergraduate student within the school. 

 

“[...]  learning to deal with the realities of the school there. each group went to one side... 

there was a group that played a game... there was a group that did a pre-college course... mine 

stayed with this workshop... then it was a workshop of interdisciplinary content... so much 

so that we even gave an article... that we launched an article in the Pibid book . 

 

8 FINAL CONSIDERATIONS 

Initially, we raised part of the research scenario in teacher training. We seek to understand the 

initiatives and measures, implemented from the institution of Pibid and REUNI due to the implementation 

of degrees at the Sorocaba campus of UFSCar, for initial and continuing training of teachers in Brazil. The 

discussions raised serve to guide the path taken in the elaboration of some programs and actions that guided 

the educational system until culminating with the creation of PIBID. 

In this sense, we seek to discuss and gather information about teaching knowledge in professional 

practice. The discussions bring the PIBID to the scenario of teacher training, in addition to discussing 

aspects of professional training. 

To understand if the collaborative formation between university and school made it possible for the 

graduates to perceive the challenges present in the school routine and the actions of planning and 

development of projects in the school, that is, the Pedagogy of Projects. 

The theoretical-methodological debate revolves around the professional knowledge of teachers. For 

this, we cannot fail to discuss the process of professionalization of teachers. Nunes (2001) says that 

“research on training and teaching profession points to a review of the understanding of the teacher's 

pedagogical practice, which is taken as a mobilizer of professional knowledge .” 
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Thus, it considers that teachers, during their respective trajectories, build and rebuild their 

knowledge according to the need to use it, in their experiences, and in their training and professional paths 

(p. 27). 

in relation to Tardif (2002), he points out that the knowledge of teachers must be understood in close 

relationship with their work environment and daily life. In this way, knowledge is at the service of work, 

in which we have two conceptual functions: the first aims to organically relate knowledge to the person 

who works and to his work, what he is and does, but also what he was and did; secondly, it indicates that 

the teacher's knowledge bears in itself the marks of his work, that it is not only used as a means of work, 

but is produced and shaped in and by work. 

It is, therefore, a multidimensional work that incorporates elements related to the teacher's personal 

and professional identities. 
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