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ABSTRACT 

The notes in this article propose a reflection on the historical foundations, experiences and relevance of 

the Pedagogy of Joy, as an indispensable practice for the holistic development of students, contributing to 

the realization of a healthier and more constructive learning environment, through the integration of 

positive emotions in the teaching-learning process, promoting the emotional well-being of all those 

involved in the school environment. Throughout the article, different aspects that make up the Pedagogy 

of Joy are presented, such as the pursuit of happiness as the purpose of education, valuing students' self-

esteem and self-confidence, encouraging creativity and emotional expression and promoting positive 

emotional relationships between members of the school community. It highlights the importance of 

teacher training in understanding and applying this pedagogical approach, emphasizing the need to 

recognize and enhance socio-emotional aspects in the school environment. The article also highlights the 

need for research and studies that consolidate the theoretical foundations of the Pedagogy of Joy, as well 

as pointing out new experiences that demonstrate benefits for improving the quality of teaching, 

promoting the well-being of students and the development of socio-emotional skills necessary for the full 

development of the human being. Finally, it emphasizes the importance of considering positive emotions 

as an integral part of the educational process, in order to promote a more complete, inclusive and 

humanistic education, motivated by feelings such as joy, hope and creativity, which are essential 

prerequisites for truly meaningful learning for life. 
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INTRODUCTION 

The quest for educational excellence has been a constant in the history of education, and recently 

the inclusion of emotional and affective aspects has gained prominence in the teaching-learning process. 

In this context, the Pedagogy of Joy emerges as an approach that seeks to integrate positive emotion and 

pleasure into the educational environment, aiming not only at cognitive development, but also at the well-

being and integral formation of students. However, despite its relevance, there are not many studies and 

theoretical reflections that systematize and discuss this approach in depth. The importance of the 

Pedagogy of Joy in education lies in the understanding that pleasure and happiness are fundamental 

elements for the motivation, concentration and engagement of educators and students in school activities. 

Joy awakens curiosity, creativity and a love of knowledge, making the teaching-learning process more 
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fluid, natural and rewarding, given that joy is a positive emotion that manifests itself as a feeling of 

pleasure, contentment, satisfaction or happiness, making learning pleasurable. 

According to the literature consulted, joy is seen as a fundamental part of emotional well-being and 

has a significant impact on psychological and social functioning. According to Zelenski and Larsen 

(2000), joy is characterized by feelings of contentment, fun and excitement, positively influencing mood 

and satisfaction in people's lives. Joy is therefore seen as an emotion that brings benefits to mental health, 

promoting resilience, optimism and reducing levels of anxiety and stress, which are very common 

nowadays (Lyubomirsky; King & Diener (2005). In addition, joy plays an important role in building and 

maintaining social relationships, being seen as a contagious emotion that contributes to emotional 

connection and the formation of emotional bonds between people, since education is a movement of 

encounter with the other, which needs to be mediated by bonds of affection, solidarity and empathy. 

As a result, promoting joy in the school environment contributes to creating emotional bonds 

between students and teachers, strengthening the feeling of belonging and building healthy interpersonal 

relationships, positively impacting students' emotional and psychological well-being. Studies have shown 

that a school environment that fosters happy and positive experiences helps to reduce stress, anxiety and 

discouragement, factors that often have a negative impact on students' academic performance and socio-

emotional development. In this way, the Pedagogy of Joy is not just restricted to the acquisition of 

curricular knowledge, but is also concerned with the formation of happier, healthier and more emotionally 

balanced individuals. Given this context, this article aims to discuss the theoretical and methodological 

foundations of the Pedagogy of Joy, based on a brief foray into the literature, highlighting its importance 

in the educational context and its possible contributions to promoting emotional well-being and a healthier 

and more constructive learning environment, with the intention of reflecting on and elucidating the 

challenges and possibilities for implementing this approach, in order to contribute to a humanized, 

humanizing and integral education (Batista & Leite, 2021).  

 

THE ORIGINS OF THE PEDAGOGY OF JOY 

According to the principle of contiguity, the origins of the Pedagogy of Joy can be traced back to 

ancient Greek philosophy, by analyzing the thinking of various philosophers who argued that happiness 

was the reason for human existence. One of the first to address the issue was Plato, who believed that 

happiness was intrinsically linked to the pursuit of knowledge and wisdom. In his work "The Apology of 

Socrates", he argues that a virtuous life and self-knowledge are essential for achieving happiness (Plato, 

2014). 

Another Greek philosopher who addressed the issue of happiness was Aristotle, for whom 

happiness was the ultimate goal of human life. In his work "Nicomachean Ethics", he argues that 



 
  

 
 

happiness is achieved through the practice of virtue and the pursuit of the common good, and not just 

through pleasure or material wealth (Aristotle, 2005). The philosopher Epicurus also discussed happiness 

in his work "Letter to Meneceus", in which he argues that the pursuit of moderate pleasure and tranquillity 

of soul are essential for achieving happiness. He maintains that philosophy is the key to living a life full of 

pleasure and freedom from pain (Epicurus, 2014). Finally, the Stoic philosopher Seneca also addressed the 

issue of happiness in his work "On Happiness", in which he argues that happiness lies in virtue and 

acceptance of fate and that life's adversities can be faced with serenity and resignation, as true happiness 

does not depend on external circumstances (Seneca, 2012).  

It should be noted that the rudiments of the Pedagogy of Joy, in its aspect referring to happiness, 

can be found in the various philosophical currents of Classical Antiquity. Furthermore, specifically in the 

field of education, its roots can be found in the thinking of various educators who highlight the importance 

of emotions in learning. For example, Pestalozzi, in the 18th century, already emphasized the importance 

of feelings in education, stating that joy is an essential condition for the assimilation of knowledge and for 

the formation of the student's moral character (Pestalozzi, 1980). Connections can also be found with the 

theories of Dewey (2010), for whom learning takes place through the active interaction of the individual 

with the environment and through pleasurable experiences. In addition, Vygotsky (1998) proposes that 

emotional motivation should be considered in pedagogical practice.  

In light of the above, the Pedagogy of Joy stands out from traditional pedagogy, which is often 

marked by repressive disciplinary practices and focuses only on the structured transmission of content 

(Gomes, 1965). While traditional pedagogy minimizes the importance of emotions in learning, the 

Pedagogy of Joy proposes that it is necessary to involve affections, valuing the emotional and affective 

aspect of the educational process (Costa, 2015). It seeks to create a positive learning environment that 

motivates students, stimulates curiosity and creativity and is capable of promoting healthy and balanced 

interpersonal relationships. When confronting these two approaches, traditional pedagogy, generally based 

on the transmission of knowledge and teaching processes that often unilaterally emphasize discipline, 

evaluation and memorization, tends to move away from the affective and emotional potential of teaching, 

focusing above all on the cognitive and behavioral aspects of the student, materialized through a 

hierarchical practice of social and learning relationships, whose focus of knowledge is centered on the 

priestly figure of the teacher. On the other hand, the Pedagogy of Joy seeks to integrate affections and 

feelings into the teaching-learning process, understanding that emotions play a fundamental role in the 

process of building and exchanging knowledge. In this way, the Pedagogy of Joy proposes overcoming the 

traditional approach and other approaches that often focus solely on the intellectual dimensions of 

learning, neglecting the importance of emotions, motivation, creativity, discovery and inventiveness as 



 
  

 
 

indispensable issues for the success of the teaching-learning process, providing an education for a 

sustainable and happy life (Gadotti, 2011). 

 Thus, the emphasis on joy, as a pedagogical device that favors the construction of knowledge in a 

pleasurable and meaningful way, proposes an affectionate look at education, seeking to motivate and 

involve students in a more complete way, fostering their holistic development (Gadner, 1995); that is, 

taking into account not only cognitive development, but also the child's socio-emotional, physical and 

spiritual development, with the aim of promoting their growth in all dimensions of life, and providing 

them with a human and multidimensional formation (Robson, 2009). 

 

SOME THEORETICAL AND CONTEXTUAL NOTES ON JOY AND HAPPINESS 

The Pedagogy of Joy, as we have already mentioned, can be understood as an approach that seeks 

to include and value the affective, emotional and pleasurable component in the teaching-learning process 

and, from this perspective, joy is understood as a fundamental requirement to promote a more welcoming, 

motivating and satisfying school environment for educators and students. The thinking of Alves (1994) 

contributes to the theoretical systematization of the Pedagogy of Joy, as he considers school to be a place 

of encounter, dialogue, creativity and affection, where students are encouraged to think critically, develop 

their skills and express their emotions.  As part of this understanding, playfulness is a fundamental 

element of the Pedagogy of Joy and goes beyond simple entertainment, as it aims to provide positive, 

stimulating and meaningful experiences that contribute to the integral and inclusive formation of students 

(Montoan, 2006). Therefore, joy at school allows for the development of creativity, affection and 

interpersonal relationships, as well as enabling students to engage more effectively in learning processes 

and school challenges, based on collaborative work (Moran, 2000) and the strengthening of bonds, making 

the school routine more attractive and productive. 

Joy in education is associated with a positive emotional state that fosters pleasure, motivation and 

well-being in the school context. In this sense, Vigotsky (1998) points out that joy is closely related to 

learning processes, since it acts as a catalyst for curiosity, concentration and the assimilation of 

information, i.e. joy provides an environment conducive to the development of cognitive and socio-

emotional skills. On the other hand, Nóvoa (1991) points out that joy at school is also related to a sense of 

belonging, the building of affective relationships and the promotion of a culture that values intellectual 

pleasure and aesthetic experience, factors that also favor a more welcoming, motivating and proficient 

school environment. 

In the context of the theoretical contributions to the understanding and constitution of the 

Pedagogy of Joy, it is essential to highlight the influence of thinkers who emphasize the importance of the 

affective and emotional aspect in education, even though they are not directly related to the purpose of 



 
  

 
 

formulating a constitutive theory of the Pedagogy of Joy. Dewey (2010), for example, emphasizes that joy 

and pleasure are essential elements for the formation of autonomous, critical and creative students, as they 

stimulate the search for knowledge and active participation in the educational process. 

 Freire (1996), for his part, emphasizes the relevance of joy in the educational context, stating that 

liberating education must be able to awaken in students the pleasure of learning and enthusiasm for social 

transformation, and consolidates this understanding through his famous statement: "educating is an act of 

love." In this sense, the Pedagogy of Joy can be understood as a practice that meets the educational 

proposals of these theorists, valuing the playful experience, creativity, hope and pleasure in the teaching-

learning process, validated by the socio-historical and cultural context that surrounds contemporary 

education. 

From this perspective, the Pedagogy of Joy plays an important role in learning, as it recognizes that 

emotions play an essential role in the educational process, highlighting the importance of considering 

emotions and affections in pedagogical practice. Freire (1996), for example, also argues that learning is 

intrinsically related to pleasure, joy and enthusiasm, highlighting the need to create an environment that 

promotes a positive relationship with knowledge. Thus, valuing joy in education means recognizing the 

affective dimension of learning processes, beyond the simple acquisition of knowledge (Abed, 2016). 

On the other hand, Rogers (1961), an important reference in the humanistic approach to education, 

also stresses the importance of affectivity in learning. For the author, empathy and emotional congruence, 

that is, authenticity and emotional sincerity, are fundamental to the educational process, as they allow the 

student to feel welcomed and safe to explore knowledge. In this sense, the Pedagogy of Joy seeks to 

promote empathy and emotional connection between teacher and student, favoring the construction of an 

environment conducive to meaningful learning (Coll, 2004). In addition, neuroscience has revealed the 

importance of emotions in learning, demonstrating how positive emotions promote the release of 

neurotransmitter substances that facilitate the teaching-learning process (Silva, 2017). Thus, the Pedagogy 

of Joy can contribute to education more effectively by considering the neurobiological aspects involved in 

learning. The Pedagogy of Joy is therefore presented as an approach that recognizes the importance of 

emotions in learning and seeks to articulate the affective dimension with cognitive and behavioral 

processes, providing a more integral, humanized and humanizing education. This approach can be 

reflected in positive results in terms of the construction of knowledge and the promotion of students' well-

being. 

Happiness is another fundamental aspect of the Pedagogy of Joy, whose studies have proliferated 

in recent decades, with various conceptual approaches2 . In the context of education, the search for 

 
2 Happiness can be defined in different ways, but in general terms it is a state of subjective well-being, fullness and satisfaction 

with life. Eduardo Giannetti da Fonseca's book "Happiness: theory and criticism" is a valuable reference for this concept. In this 



 
  

 
 

happiness has been defended by important theorists, such as Noddings (2003), who proposes the need for 

an education that promotes a sense of belonging and care, which are fundamental for the development of 

well-being and happiness. In this sense, the Pedagogy of Joy should be thought of as an approach that 

places happiness as one of the objectives of education, because by prioritizing the emotional aspect of 

learning, it contributes to the formation of happy and more fulfilled subjects. In this way, happiness in 

education is not restricted to the idea of immediate pleasure, but rather to a deeper and more lasting state 

of well-being that promotes the emotional and cognitive development of learners.  

The relationship between happiness, as the primary goal of education, and the Pedagogy of Joy can 

still be found in the contributions of Seligman (2002), considered one of the forerunners of Positive 

Psychology.3 He highlights the importance of an education that promotes virtues such as gratitude, hope, 

love and joy, which are fundamental to building a full and happy life. In this way, the Pedagogy of Joy can 

also be understood as an educational practice that seeks to develop these virtues, enabling students to 

achieve a more lasting and effective state of happiness. Pedagogy of Joy, by considering happiness as the 

primary goal of education, also proposes that school should be a space that promotes positive, pleasurable 

and meaningful experiences, contributing to the formation of happier, more engaged individuals who are 

able to face life's challenges in a more balanced and satisfactory way.  

 

THE RELEVANCE OF SOCIO-EMOTIONAL ASPECTS IN LEARNING 

Socio-emotional aspects play a crucial role in learning success, influencing everything from 

student motivation and engagement to the way they deal with challenges and frustrations. According to 

Duarte (2021), emotional intelligence and social skills are fundamental to academic development, as they 

directly influence school performance and the ability to cope with the demands of the educational 

environment. In addition, studies such as Elias' (2013) show that socio-emotional skills are also related to 

students' mental health, helping to reduce stress, anxiety and depression. Promoting these skills in the 

school environment is crucial to creating an environment conducive to learning, in which students feel 

supported and motivated to develop academically and emotionally. Similarly, interpersonal relationships 

in the school environment are decisive factors for successful learning. As Fante (2005) points out, the 

 
book, the author explores different conceptions of happiness, examining the issue from a philosophical, ethical and 

psychological perspective. 

Another important reference is the book "Happiness: Harvard Scientists Show How to Achieve Fullness", by Tal Ben-Shahar, 

where the author, who is also a professor of positive psychology, explores the concept of happiness from a scientific and 

practical perspective, offering strategies for achieving and maintaining a state of sustainable happiness. 

 
3 According to Seligman (2002), Positive Psychology is a field of study that focuses on the study of psychological well-being, 

human flourishing and personal strengths and virtues. This field aims not only to treat mental illness, but also to promote the 

development of positive emotional skills and the cultivation of qualities such as happiness, gratitude and resilience. 



 
  

 
 

emotional climate and the quality of social interactions directly influence students' well-being and, 

consequently, their ability to learn and develop (Abed, 2016). 

Furthermore, Toledo (2018) highlights the importance of the teacher's role in promoting students' 

socio-emotional well-being, both by example and by providing specific strategies to help them deal with 

emotions and relationships in a healthy way. Therefore, providing an emotionally supportive environment, 

promoting the development of socio-emotional skills, is fundamental to successful learning. As 

highlighted by Durlak et al. (2011), programs aimed at strengthening these skills have a positive impact on 

academic performance, the quality of interpersonal relationships and student well-being. In this sense, 

training teachers to master the theoretical and methodological foundations of the Pedagogy of Joy is an 

indispensable task for carrying out successful, comprehensive and long-lasting daily actions in the school 

environment.   

 

PRACTICES AND METHODS OF THE PEDAGOGY OF JOY 

The Pedagogy of Joy has emerged as a promising approach to promoting a more motivating and 

welcoming educational environment. According to Bastian (2016), this approach values the importance of 

positive emotions in the teaching-learning process, seeking to integrate joy as a central element of 

pedagogical practice. The main aim of including joy as part of pedagogy is to stimulate active student 

participation, promote a more enjoyable learning environment and strengthen the emotional connection 

between students and content (Bittencourt, 2002). In this way, practices and methods for the Pedagogy of 

Joy include strategies that aim to rescue the pleasure of learning, promote student autonomy and cultivate 

empathetic relationships in the school environment (Freire, 2019). 

According to Tiba (2002), practices such as "gamification", which uses elements of games to make 

learning more dynamic and interactive, are effective in promoting joy in the school environment. In 

addition, the inclusion of playful moments, such as games, songs and dances, helps to create a more 

relaxed and stimulating environment (Santos, 2019). The practice of art education, which, according to 

Barbosa (2008) and Dorneles (2015), is a field of knowledge that aims to promote the integral formation 

of the individual through artistic expression and encompasses creative and expressive activities, is also an 

important way to promote joy and creativity among students, as such activities and approaches provide 

opportunities for students to explore and enhance their abilities, express their emotions and engage more 

meaningfully in the learning process (Groppa, 2015).  

Under this logic, integrating joy into the educational curriculum requires the adoption of strategies 

that permeate all areas of knowledge, promoting a holistic and integrated approach to the teaching-

learning process. According to Bittencourt (2002), the inclusion of interdisciplinary projects involving 

playful and motivating themes is an effective measure for integrating joy into the dimension of the 



 
  

 
 

curriculum; in addition to the use of educational technologies such as digital games, interactive tools and 

sports activities that can provide more dynamic and enjoyable learning experiences for students 

(Kirschenbaum, 2012). 

Celebrating and recognizing students' achievements is also a way of including joy in the 

curriculum, strengthening self-esteem and motivation for learning (Seligman, 2002). Examples of this 

could be internal competitions in chess, robotics, astronomy, mathematics, literature, theater, etc., which 

encourage participation and individual and collective awards, involving cognitive, creative and 

collaborative aspects of the students. In this way, strategies to include joy in the educational curriculum 

seek to promote a more integrated, meaningful and enjoyable approach to the teaching-learning process, 

positively impacting on students' academic and emotional development (Germano, 2013). 

 

FINAL CONSIDERATIONS 

Based on the points made throughout this article, it is possible to infer that the Pedagogy of Joy 

represents a relevant and promising approach to education. Valuing positive emotions in the educational 

process, promoting a more welcoming and motivating learning environment, as well as the search for 

practices that aim to rescue the pleasure of knowledge stand out as fundamental points for the realization 

of this approach. In this sense, the integration of practices and methods for the Pedagogy of Joy requires a 

joint motivational action/decision on the part of educators, managers and other educational agents. The 

incorporation of activities that promote joy in the classroom, such as gamification, the use of playful 

moments, the practice of art education, the use of digital media and collaborative work, become essential 

for creating a more stimulating and interactive environment. 

 Furthermore, it should be emphasized that strategies for integrating joy into the educational 

curriculum are a key component in making this approach a reality, requiring the implementation of 

interdisciplinary projects, the use of educational technologies and the practice of moments of recognition 

and appreciation of academic performance. Such integration aims to promote more meaningful and 

enjoyable experiences in the teaching-learning process, positively impacting students' academic and 

emotional development.  

In this way, the Pedagogy of Joy presents itself as a promising proposal for improving the 

educational environment and, consequently, the quality and meaning of learning, i.e. as a mechanism that 

mobilizes the feeling of pleasure and satisfaction both in the act of learning and in the action of mediating 

learning. The search for practices that place joy as a central element of pedagogical activity is crucial for 

promoting a more inclusive, motivating and emotionally connected environment, contributing to the 

integral formation of students and the construction of a more empathetic, fair and welcoming society. It is 

known that everything that concerns man is a social, cultural and affective construction, but joy is 



 
  

 
 

understood as an immanent act and, based on it, it is possible to create intelligent environments that 

stimulate learning. And if joy is, first and foremost, a psychic and emotional act, we understand that it 

contains the essential requirements for learning.  

In this context, the Pedagogy of Joy, as an experience and theoretical proposal under construction, 

is epistemologically supported by four fields of knowledge: Educational Psychology, with a focus on 

cognitive aspects and playfulness, as premises that stimulate and enhance learning; Philosophy, devoted 

to the search for happiness as the reason for existence; Philosophy of Education, supported by the idea of 

comprehensive education, that is, the search for understanding and interpretation of the world, according 

to the thinking of Habermas (1987), Buber (2010), Freire (2019), among others, therefore understood as a 

mediating instance of learning and the search for happiness; and, more recently, in Neuroscience, 

understood as a field of study of the structure and functioning of the nervous system, as suggested by 

Kandel (2014), Ramachandran (2013) and Damásio (2013), which is, therefore, a component that 

stimulates new discoveries, including studies of neural networks that allow us to unveil how learning takes 

place physiologically. Finally, learning cannot be taken as a mechanical act of stimulus and response, as 

traditional teaching and assessment processes suggest, based on Skinner's (1953) behavioral theory, but as 

an act of creation, satisfaction and discovery; that is why pleasure lies at the base of knowledge, and it is 

necessary to know in order to be happy and to be happy in order to know. 

In summary, it is understood that the foundational act of the Pedagogy of Joy is the pleasure of 

discovery, since all learning only becomes meaningful if it is transformed into an act of pleasure and a 

state of happiness, since it is, above all, an act of experience, an individual manifestation that needs to be 

enhanced by joy. As such, learning is essentially a manifestation of the joy of experiencing, and the 

learning environment must primarily stimulate pleasure and happiness. In this way, the school can be 

transformed into an "arena", whose social purpose is learning mediated by joy, because the supreme 

purpose of the Pedagogy of Joy, through the educational act, is the promotion of happiness, after all, 

learning must be understood, above all, as an act of pleasure. Finally, it is hoped that these considerations 

can be added to other postulations in order to contribute theoretically and methodologically to the 

consolidation of an educational practice mediated by joy and thus transform the Pedagogy of Joy into an 

important instrument for achieving meaningful, affective, sustainable, pleasurable, inclusive and happy 

learning.  
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